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The National Hispanic University (NHU)

Teacher Education

Self-Study-Fall 2006

INTRODUCTION

Teacher preparation has been an integral part of the National Hispanic University since it opened

in 1981.  Preparing teachers to work with the diverse classrooms students in Bay Area urban

schools is a major responsibility of teacher education program at NHU.  With large percentages

of Asian and Hispanic/Latino students, the county is highly diverse.  Additionally our teachers

are faced with schools that may have greater populations of Asian (Berryessa and Evergreen) or

Hispanic (Alum Rock or Alisal) or White not Hispanic (Union, Fremont Unified, Los Gatos).

When you add the fact that our students come from six counties, it becomes highly important to

prepare teachers who have the pedagogical, cultural, and linguistic understanding and skills. The

six main counties (Alameda, Monterey, San Benito, San Mateo, Santa Cruz, and Santa Clara) we

serve are highly diverse.   Significant populations of Latino, East Indian, Vietnamese, Filipino,

and African American are found throughout these counties.  Chart #1 provides an example of

Santa Clara County Diversity.

School districts are interested in hiring teachers who understand and can use effective teaching

strategies that address the needs of English language learners (students whose first language is

not English), special needs students as well as the gifted students. The Teacher Education

Program considers this a strength based on feedback from district superintendents, teachers and

supervisors.  The faculty and supervisors are constantly striving to improve and to keep up-to-

date on best K-12 teaching practices that address at-risk, second language, and  diversity.

We have several university/district partnerships. These include Silicon Valley New Teacher

Project, TIPAC, Santa Clara County Office of Education, County Bilingual Teacher Consortium,

and San Mateo County Office of Education.  Other examples include: Eastside Union High

Chart #1

Enrollment 2005-2006 Santa Clara County

2005-2006 CDE Dataquest

American

 Indian
Asian

Pacific

Islander
Filipino

Hispanic

or Latino

African

American

White (not

Hispanic)
Total

Enroll

1,640

(0.6 %)

62,540

(24.6 %)

2,017

 (0.8 %)

12,776

 (5.0 %)

91,012

(35.7 %)

8,534

 (3.4 %)

69,985

(27.5 %) 254,622
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School Professional Development Partnership and Latino College Preparation Academy.  The

department is also involved with CABE and NABE conference planning committees.

It is anticipated that the focus in the state and the nation will remain on education and teacher

preparation and that there will be additional legislative initiatives, as yet unknown, that will

require a response.  As teachers retire, new requirements are instituted, and student needs

change, the Teacher Education Department is committed to addressing these changes and

continuing to produce well-prepared teachers that can meet any challenge.

Diversity: The largest population of students within the area that NHU teacher education

population serves is Hispanic, but large populations of Asian and Filipino exist within the

districts thus requiring strategies that address all cultures and populations.  The diversity of the

student population is further compounded by special abilities, and learning styles.  The Teacher

Education Department constantly seeks to address this wide range of student needs through its

course work, knowledgeable faculty, student feedback and district feedback.  (See Chart #2 on

the next page)

PROGRAM VISION, MISSION, GOALS AND OBJECTIVES

The vision of the Teacher Education Department is to provide an education that prepares

teacher leaders who have a deep understanding of cultural, linguistic, and educational concepts;

tools of inquiry; structures of the discipline(s); and that create learning experiences to make

aspects of subject matter meaningful for students.

The mission of the Teacher Education is to prepare K-12 teachers who are effective in

California’s diverse schools.  An effective teacher knows a variety of approaches to teaching and

classroom management for large groups, small groups, and individuals.  An effective teacher

uses approaches appropriate for the purposes of a given lesson and meets the development needs

of students from various cultural, socioeconomic and linguistic backgrounds in language and

literacy development.  The Teacher Education mission is connected in many ways to the NHU

mission to enable Hispanics, other minorities, women, and others to acquire an undergraduate

degree or certificate using a multicultural educational experience to obtain a professional career

in business, education, or technology.  The NHU Teacher Education Program with its diverse

population (see chart #2) works diligently to educate its students to work with a highly diverse

(see chart #1) student population.

The goal of National Hispanic University’s Teacher Education Credential Program is to provide

pre-service and inservice teachers with the experiences necessary to build a complex

understanding of teaching and learning and a deep understanding of how schools operate.

The vision, mission and goals are aligned with the NHU mission, “to enable Hispanics, other

minorities, women, and others to acquire an undergraduate degree or certificate using a

multicultural educational experience to obtain a professional career in business, education, or

technology”.  The Teacher Education program objectives are fairly consistent with the NHU

objectives:
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• Providing academically rigorous programs that promote critical thinking and problem

solving skills;

• Practicing and advocating cultural pluralism that respects and appreciates diversity as a

model for interaction in the classroom, university and society;

• Providing service learning and community-based experiences that will help students

become productive professionals and responsible citizens;

• Developing in its students the capacity to become lifelong learners;

• Providing and promoting quality services as part of the co-curricular learning experience

to effectively meet the diverse needs of, and to support students in pursuit of their stated

educational objective.

• Maintaining a planning and evaluation system that engages the university community in a

cycle of inquiry, assessment, and feedback to support NHU's decision-making process,

high academic quality, and institutional effectiveness.

The department has not done as well as it could in meeting the community-based experiences

component as many of our students are teaching during the day and taking classes at night.

Additionally, the department is working to improve it evaluation system at the same time as

other departments.

Major goals and objectives: The Teacher Education goals to provide pre-service and

inservice teachers with the experiences necessary to build a complex understanding of teaching

and learning and a deep understanding of how schools operate has not necessarily changed over

the last five years.  The program, however, has changed with the advent of the 2042 credential

legislation and the demise of the Ryan credential.  Additionally the single subject credential track

was added to the program.

Currently the department is planning for a Tier I Special Education Mild to Moderate credential

track.  National Hispanic University has always been in the forefront of meeting the needs of

their community as evidenced by numbers of interns and pre-service teachers graduating with a

BCLAD certificate.  The addition of the Tier I credential is in response to the demand in the field

for highly qualified special education teachers.

Program Description: The Teacher Education Department offers multiple subject, single

subject and Mild to Moderate Special Education credentials.  The single subject credential is

offered in seven areas: English, Science, Mathematics, Social Science, Spanish, Physical

Education, and Art.  CLAD and BCLAD certificates are also offered to qualified candidates that

have passed the appropriate tests and/or passed the CTC approved coursework (CLAD only).

The purposes of the credentialing program are multifaceted.  They are: (1) to produce highly

qualified teachers with an understanding of English language learners, (2) to ensure teachers

develop an understanding of teaching and learning, (3) to develop subject matter pedagogy, and

(4) to serve as effective teachers and members of the profession

The Teacher Education Program credentials teachers in large part from Santa Clara County and

San Mateo County.  The program also serves San Benito, Monterey, Santa Cruz, and Alameda

County.  NHU teachers are placed in culturally and linguistically diverse districts.  (See chart #2

on the next page.)
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Chart #2

District Population and Diversity Issues

Sample of Districts Where NHU Teachers are Placed

2005-2006

CDE-Dataquest

ELL PopulationDistrict Enrollment

Asian Hispanic Pacific

Island

African

American

American

Indian

Filipino

Alum Rock 13,515 9.8% 76.8% .9% 2.2% .4% 6.7%

Alisal 7,472 .6% 91% .3% 1.1% .1% 2.5%

Berryessa 8,342 47.1% 23.4% 1.3% 3.9% .4% 14.9%

Eastside 25,817 27.5% 44.7% 1.0% 4.4% .5% 9.3%

Evergreen 13,420 42.2% 32.7% 1.3% 3.7% .4% 9.3%

Franklin

McKinley

9,659 27.7% 62.3% .3% 2.3% .3% 4.4%

Fremont

Unified

32,121 41.0% 14.2% .8% 5.7% .4% 5.3%

Gilroy 9,961 2.9% 67.0% .4% 1.5% .5% 1.3%

Luther

Burbank

524 1/9% 80/5% 0% 3.2% .2% 4.0%

Milpitas 9,743 37.7% 19#% 1.8% 4*% .9% 19.4%

Morgan

Hill

9,213 7.2% 39.4% .8% 2.9% .6% 1.8%

Mount

Pleasant

2,979 10.0% 72.7% .8% 3.5% .2% 6.7%

Oak Grove 11,732 18.2% 43.1% 1.0% 5.7% .5% 3.2%

Pajaro 19,329 1.0% 77.1% .1% .6% .2% 1.1%

San Jose

Unified

31646 12.5% 50.6% .5 % 3.2% 2.2% 1.9%
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PROGRAM HISTORY

President B. Roberto Cruz founded the University in 1981 in a two-room campus in Oakland

with a program in Liberal Studies and Business.  NHU moved to San Jose in 1992.  In 1994 the

university relocated to the present site on Story Road.  During the initial formative years

President Cruz was active in building relationships and garnering support from important

community members, elected officials, and prominent individuals from the private sector.

The university has experienced a series of dramatic successes over the last five years:  In 2001

the eleven-acre property was purchased at the present site of a former elementary school.

Thanks to the leadership of President Cruz, the Board of Trustees, the NHU faculty, staff, and

administration, the University was granted Initial Accreditation by WASC in 2002.  In 2004, a

new 67,000 square foot, three level building was built.  Unfortunately President Cruz passed

away in Fall 2002, but his key partner in helping to build the university, Maria Elena Riddle,

agreed to serve as Interim President for the Academic Year, 2002-2003.  In Fall 2003 the

University hired an experienced academician, Dr. David Lopez, to serve as its second President.

New academic program development and increased student enrollments have also been realized

in through Fall 2006.

The National Hispanic University received waiver approval for offering a Multiple Subject

CLAD/BCLAD program in 1994.  The institution initiated an internship program in conjunction

with the Alum Rock Union School District in 1998.

The Teacher Education Program at NHU has held California Commission Teacher Credentialing

(CCTC) accreditation for seven years. From 2001-2005 the Teacher Education program has

credentialed 282 teachers in multiple and single subjects.

National Hispanic University first became accredited with the California Commission on

Teacher Credentialing with stipulations in June of 1999 under the direction of Dr. Cruz and

Program Coordinator, Lucia Vega.  The stipulations were removed in June of 2000 and NHU

became fully accredited with California Commission Teacher Credentialing (CCTC) to issue

Ryan Multiple Subject Credentials.

In January of 2004 NHU became accredited with CCTC to issue 2042 multiple subject

credentials and single subject credentials in English, Mathematics, Science, and History Social

Science.  Physical Education, Art, and Spanish were added a year later.    The program became

accredited to issue a 2042 clear credential in 2005.  In the summer of 2006 the university

submitted an application and complete the standards for a Mild to Moderate Special Education

Credential.  It was approved by the CCTC in the Fall of 2006.  The first cohort will begin in late

fall of 2006 or early spring of  200.  Within two years of accreditation the department will submit

a Tier II proposal to CTC for approval.

Enrollment Trends
The enrollment in the Teacher Education program had its peak in 2003 when there was a large

influx of interns and hiring in our feeder districts to meet class size reduction and to move to
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eliminate emergency credentials.  The enrollment has leveled off over the last two years as a

result of the dip in enrollment in several of our districts.  This dip has been mirrored in some of

the other universities in the state.

26 new students enrolled between May 2006 and August 2006.  Five of these are Teach for

America students.   Two students are reenrolling after more than a year hiatus.  For the first two

modules in fall of 2006 (August through September) the figures are 23 new enrollees.

With the loss of our recruitment person due to grant closure we need to redeploy resources and

personnel to recruitment in order to continue a continuous enrollment per semester. Recruitment

efforts need to include: mailings to all regional charter schools, brochures posted in district

personnel offices and Santa Clara County Office of Education, and through appearances for our

undergraduates (EDU 300, Gateway, for example). It is expected that the addition of the Mild to

Moderate Special Education Credential will provide increased enrollment.  A brochure and

human resource contacts will be distributed to districts advertising the program.  The brochures

and flyers still need to be developed for distribution.

Ethnicity of Teacher Candidates
The ethnicity of the Teacher Education Students according to the NHU 2004-2006 Fact Book has

a majority of Hispanic students with a fairly significant population of white (other than Hispanic)

students.  (see Chart #3) Many of the Hispanic students are second language students themselves

and are on track to get their BCLAD certificate through testing.  With successful passing of the

three state tests NHU is authorized to issue a BCLAD certificate.

FALL TOTAL FEMALE MALE ASIAN BLACK HISPANIC
NATIVE

AMERICAN
WHITE UNKNOWN

2001 110 67 43 6 8 62 0 31 3

2002 178 114 64 22 12 91 0 49 4

2003 227 146 81 25 19 110 0 61 12

2004 159 106 53 22 8 75 1 38 15

2005 132 88 44 15 6 70 1 31 9

Chart #3:

Ethnicity of Teacher Education Students

Asian 22 13.8 %

Black 8 5.0 %

Hispanic 75  47.2 %

Native American 1 0.6 %

White 38 23.9 %
                                        -2004-2006  Fact Book-
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Program Reviews And Program Development Within Last 5 Years.
The program has had two reviews by CTC over the course of its seven-year history.  The most

recent WASC visit did not single out Teacher Education for improvement.  The two CTC

reviews are listed below: CCTC visit/review in May 2000 and CCTC credential review in 2002-

2003.

1. California Commission on Teacher Credentialing
Committee on Accreditation – May 2000 - Removal of Stipulations
The first accreditation of the Teacher Education Program occurred in June 1999 with stipulations

of:

• Active involvement of the faculty in the governance of the program.

• Comprehensive program evaluation system.

• Selection, orientation, and evaluation of all master teachers.

• Articulated program design based on conceptual framework.

• Incorporation of ELD/SDAIE strategies throughout the program.

• Comprehensive guidance and feedback for student teachers.

• Assessment processes that were consistent with standards.

The CCTC team visited the university in May of 2000 to review for removal of the stipulations.

During the visit the team conducted interviews with faculty, administration, teacher candidates,

graduates, employers of graduates, practitioners, advisors, and the advisory committee.  Several

documents were reviewed including the catalog, syllabi, surveys, credentialing documents and

student evaluation.  The institution was able to provide evidence thus allowing the CCTC

stipulations to be removed in June of 2000.

During this visit the team also reviewed the common standards that had not been met in the

initial visit.  These included: Program Design, Professional Perspectives, Student Teaching

Responsibilities, Guidance, and Candidate Competence.   The committee indicated that all

standards had been met and full accreditation was granted.

2. The Commission on Teacher Credentialing Review of 2002-2003
In order the comply with the CTC requirements based on SB 2042, the Teacher Education

Department engaged in a thorough review of its curriculum and recognized that there needed to

be change in the curriculum. New courses were developed and existing courses were either

revised or eliminated to meet the 2042 legislation. One of the new required changes was the

embedding of CLAD course.  No longer would a university have separate courses or coursework

leading to a CLAD credential.

“Coded Correspondence 02-0006, dated April 24, 2002, included the results of a detailed

analysis of the CLAD knowledge and skill areas in relation to the new English learner

requirement for multiple and single subject teacher preparation programs under AB 1059 and

SB 2042. This analysis showed that the English learner authorization under the new standards is

sufficiently comparable to the CLAD authorization to allow teachers to teach English learners in

regular classrooms and in designated settings. Therefore, the new English learner authorization

in AB 1059 and SB 2042 is the same as the CLAD authorization.”
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To continue to issue credentials under the 2042 legislation, all university programs, standards,

and curriculum had to be approved by the Teacher Commission to issue credentials that

demonstrate CLAD proficiency. NHU received such approval.  At this time BCLAD certificates

can be issued if a student passes Tests 4-6 in the BCLAD state assessments and completes the

multiple or single subject.

Resources
How effectively does this program utilize its existing resources? What are the major

resource issues affecting the department now and into the next 5 years?

The program currently meets its responsibilities with the existing resources.  There is no separate

allocation or budget line for the individual departments at NHU.   NHU classroom space has

been analyzed and it has been determined that it is sufficient for the currently scheduled evening

courses and for future courses.

Resource issues may become problematic when the Special Education is added.  Additional

faculty, library resources, supervision and advisement may become necessary.  Over the next

five years a Tier II program that will need to address induction issues will be added in order to

comply with CCTC requirements.  This will present issues that will need to be addressed that

include faculty, advisement, added materials, supervision and support.

Describe the quality and quantity of library resources that support the program. Identify

needs to be met in the next five years.

There has been a dramatic improvement in the facilities and the collections since the last

External Reviewers visit in November 2000.  The library was basically housed in an elementary

school classroom and the holdings were minimal at best.  Today NHU enjoys a wonderful

facility with a significantly improved collection.  The library collection has room for

considerable improvement and has been very well led by our former Librarians, Rory Litwin and

Frederic Rauber, and our current Librarian, Mary Manning.

 The department has been meeting with the Librarian to establish and improve upon the

curriculum holdings and well as updating the frameworks and standards.  Discussions are in

progress to establish a curriculum room that will provide resources, materials, currently adopted

state texts, and computer access to Teacher Education students.  The goal is to provide a place

for current students and graduates to work on lessons, do research, and create materials.

Although the holdings for teacher candidates need to be expanded, there is considerable

movement and readiness to order materials.  The department will be working with the library

closely over the next few months to try to improve upon the situation.
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ACADEMIC QUALITY

Five Year Program Improvement
Over the last five years the program has stabilized and developed new programs to meet the

needs of the districts and the state.  The program offerings have expanded to include a single

subject credential in seven areas and a Mild to Moderate  Special Education credential.

In the early stages of the program, many classes were cancelled due to low enrollment.  Today, it

is rare to cancel a class for enrollment purposes.  This is due in part to better scheduling and

tracking of students class requirements.  It is important to note that this process of tracking

students course needs still needs to be institutionalized to a point that reports can be issued

showing courses needed by students.

Greater student satisfaction with course curriculum and instructors is another area of that shows

improvement.  Analysis of student comments at exit interviews over the last few years provides

evidence that this is true.  This has occurred because the department has actively only invited

those instructors that are effective and successful (based on peer evaluation and student

evaluation) to continue.

New Direction in Curriculum, Resources, Staffing and Clientele
New directions in curriculum offerings and staffing are in the works for the department.  The

program looks forward to a Master’s program some time in the future.  The initial Mild to

Moderate cohort will start in late Fall and early Spring.  The curriculum will need to be reviewed

after a full round of classes has occurred.

Additionally, staffing changes have occurred recently and will occur over the next couple of

years.  As grants close staff will be lost.  This can have a significant impact on the program

direction.  For example, our BCLAD supervisor will be released as a result of grant closure.

Although supervisors can come from adjuncts, stability is greater with full time faculty are

supervisors and supporters.

New Program Development
Surveys and interviews have alerted us to the fact that many students including NHU Liberal

Studies graduates prefer to attend universities such as San Jose State in order to earn their

Masters in addition to their credential.  Most recently, a “Teach For America” student told us that

they were withdrawing to enter SJSU for the Masters’ Program. For this reason as well as the

obvious fit with the NHU mission, the Teacher Education faculty approached the Faculty Senate

about the possibility of developing a program centered on teaching and learning with a possible

emphasis on second language issues.

The Teacher Education Department proposal to explore and develop a masters program was

approved by the Senate in the spring of 2006. The Department currently has 35 students that

indicated an interest in a masters program that would be offered NHU.  The development and the

application to WASC for approval are at least 12 to 18 months in the future.  In addition to the

35 students, six faculty members with Ph.D.s have indicated an interest in participating as
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teaching faculty for the program.  Most recently, three adjuncts with a Ph.D. have joined the

faculty.  All three have experience teaching in Masters Programs.

The masters could also serve as a recruitment tool.  The program could be offered to school

faculties as staff development as well as a way to build a more cohesive, effective staff.  NHU is

known for its graduates that know teaching and know how to work with diversity.  An extension

of the NHU way of providing effective teachers is an exciting prospect.

New Courses Added Over the Last Five Years

EDU 550 Health

This course is designed to raise teacher awareness and examine the current health issues

confronting today’s educators. The course will introduce educators to resource links within the

community as well as within the public school system. Participants will reflect on how this

information connects to their own practice within their own classrooms and schools. Topics

include chemical dependency, nutrition, fitness, HIV/AIDS, conflict resolution / mental health

and maintaining a healthy school environment.

Course Content includes:

Healthy School Environment

Nutrition

Fitness

Chemical Dependency

HIV/AIDS

Conflict Resolution / Mental Health

EDU 551 Inclusive Classrooms

This course is designed to provide the basic knowledge, skills and strategies for teaching

special needs populations including students with disabilities, students on behavior plans,

and gifted and talented students in the general education classroom (State definition).  The

course covers special education students that mainstreamed. The course will examine the

philosophical, legal, and educational foundations of inclusive education and its implications for

the classroom teacher. Practical ideas for adapting standard instruction to provide the least

restrictive environment consistent with classroom strategies are discussed.  The course includes

integration of learning handicapped, physically handicapped, severely handicapped, and gifted

students.  To meet state requirements the course content includes:

• Major categories of disabilities (physical and mental

• Interventions and adaptations

• Relevant state and federal laws

• Identification and assessment

• Referring students
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EDU 516 Field Studies

This course is the companion course to EDU 514, Effective Teaching.  It provides an

introduction to the K-12 classroom.  Students will be required to engage in observations,

interviews, and interaction with students, teachers, and administrators in a selected school setting

as they investigate effective teaching strategies.  Findings and observations will be shared in a

seminar setting.

EDU 524 Secondary Content Methods

Curriculum and Instruction Course utilizes observations in public school settings and

participation in university classroom activities.  Candidates demonstrate an understanding of

their chosen content area and leave this course with a deep knowledge of the California State

Content Standards and Frameworks.  Candidates deliver lessons derived from state standards

using a variety of instructional strategies appropriate to the lesson and learner.

Pedagogical knowledge, concepts of learning, standards based curricular content, use of

materials, including technology, instructional planning, organization, lesson delivery and student

assessment will be demonstrated by candidates within and across major subdivisions of the

subject. Developing the understanding that the learner is the most important part of the

teaching/learning process is a key focus for this course.  It focuses on the development of

children and young adults and how that development impacts the educational process and

curriculum development in the various content areas. Secondary teacher candidates begin with a

look at mental health and development in general then turn to research on the development and

functioning of the brain and to developmental theories and learning styles.

This course addresses the needs of mainstream students as well as those who are gifted or

talented, have other special needs or are acquiring English as a second language. Course

Content includes:

• Use of California State Content Standards

• Use of California State Frameworks

• Use of California Standards for the Teaching Profession

• Demonstration of multiple instructional strategies

• Use of various instructional settings and student groupings

• Use of multiple assessment techniques

• Understanding of student learning styles

• Understanding the pedagogy of the learner

• Scaffolding for student learning needs

• Strategies for English Language Learners

• Use of technology and other media for research instruction, organization and

evaluation

• Management of an effective classroom
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SPED 500 Assessment and Planning

The purpose of this course is to expose students to a variety of assessment techniques appropriate

for individuals with exceptionalities. Emphasis will be on those instruments and assessment

methods which provide direction for instruction as well as diagnosis, including, but not restricted

to: traditional psychometric instruments, curriculum-based assessment, clinical observation,

interviews, dynamic assessment, criterion-referenced assessment, and other alternative

assessment techniques. The course also focuses on methods for assessing, instructing, and

modifying curriculum so that students with disabilities, language, and other learning differences

are able to reach their full potential.

SPED 501  Behavior Management and Intervention

This course looks at strategies for constructing collaborative learning environments that promote

positive behavior and active learner participation. Behavior management approaches and

classroom design discussed within the context of this course will focus on developing dynamic

learning environments that accommodate diverse educational needs and that are centered on

positive and proactive learner supports. Students will gain knowledge of components of positive

behavior support plans and intervention strategies. Individual, small group and large group

supports for success will be addressed. Discussions on the legal aspects of behavioral support,

aspects of challenging communication, self-advocacy, systems change, and school violence are

included.

SPED 502 Curriculum Instruction Adaptations

This special education methods course is designed to present information on the instruction of

students with disabilities.  A focus on diversity is inherent in the design of the course and

information of teaching culturally and linguistically diverse students is infused throughout. 

Students will learn adaptations in curriculum and instruction for students with disabilities in

language development, reading, language arts including:  informal assessment, formulation of

long and short term instructional objectives, design and delivery of instruction including lesson

development, on-going assessment, and modification of instruction based on student progress.

SPED 503 Teaching Mild to Moderate Students

This course is designed to provide an overview of special education disabilities and programs for

the education of children, youth, and young adults with mild/moderate disabilities. SPED 503

focuses on creating responsive environments, planning and organizing instruction, and various

educational approaches including technology for diverse learners with mild/moderate disabilities.

Research in the field is reviewed with emphasis on current trends. It provides a knowledge base

and introduces skills necessary for the teacher in contemporary educational environments to

assess, plan for, instruct, and evaluate students with mild/moderate disabilities.

EDU 560 Creating Healthy Classrooms

This health education course for teachers explores modern concepts of health and health

education in schools. Emphasis will be placed on current health issues (including HIV/AIDS),

common health problems of children and adolescents, good nutritional health habits and the

effects of substance abuse. The course meets the California State requirements for the Clear

Credential.
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EDU561 Creating an Inclusive Classroom

This course requires the candidate to build on the knowledge, skills and strategies acquired

during preliminary preparation for teaching students with disabilities, students in the general

education classroom who are at risk, and students who are gifted and talented.. The goals of this

course are to give participants an understanding of the inclusion process, to increase their

awareness of modification strategies and activities, to offer them a diversity of successful

inclusion practices, to guide them in developing their own strategies, and to prepare them to

work collaboratively with other staff members in the inclusion process.

EDU 567 Advanced Study in Teaching Second Language Learners

Includes knowledge and application of organizational structures and resources for instructing English

learners; implementation of English Language Development and core academic programs for English

learners; assessment of English language proficiency; application of students’ background

characteristics to instructional planning.

Builds on knowledge and skills acquired during preliminary preparation programs for delivery of

comprehensive, specialized instruction for ELs. Candidates critically examine schools’ organizational

structures and resources designed to meet EL students’ needs and further develop skills in planning and

delivering instruction and assessment in English language development, academic language

comprehension and production, and Specially Designed Academic Instruction in English (SDAIE). 3

units

The course includes advanced coursework in methods and assessments for the teaching of English

Learners to meet specific standards and competencies as outlined by the new California Commission on

Teacher Credentialing (CCTC) mandates per legislative action, 2042.
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