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Case Study 4:
Adaptation of Subject-Specific Pedagogy for Students with Special Needs
A.
Contextual Information for Case Study 4
1.
Elements of a Learning Experience for 3 Days in a Unit

Grade:
Fifth
Content Area: 
History/Social Science

Subject Matter:  
American Revolution

Time Period for Whole Unit:
Three weeks

State-adopted Academic Content Standards for Students

United States History and Geography:  Making a New Nation

5.6 
Students understand the course and consequences of the American Revolution.

1. 
Identify and map the majority of military battles, campaigns, and turning points of the Revolutionary War, the roles of the American and British leaders, and the Indian leaders’ alliances on both sides.

4.  
Understand the personal impact and economic hardship of the war on families, problems of financing the war, wartime inflation, and laws against hoarding goods and materials and profiteering.

5.  
Explain how state constitutions that were established after 1776 embodied the ideals of the American Revolution and helped serve as models for the United States Constitution.

Learning Goals for Whole Unit 

Students will be able to do the following with a focus on the American Revolution

· Locate the major military battles on a map of pre-Revolutionary America

· Identify the turning points of the American Revolution

· Describe the roles of the American, British, and Indian leaders involved in the American Revolution

· Compare state constitutions created after 1776 to the United States Constitution

Relationship to Preceding and Subsequent Learning Experiences
The American Revolutionary War will be covered in a manner similar to other historical events.  Events are being studied in chronological order.  Map-reading skills were covered during the study of other historical events.  Following this unit, students will study the United States Constitution more in depth.

2.
Outline of Plans for Days 3, 4, and 5

The following outline addresses some of the academic content standards and unit goals, but it is not expected that the students will achieve them during the three days.  

Instructional Strategies

· On Day 3 the teacher will present information about what life was like for a 12-year-old boy or girl during pre-Revolutionary time by reading aloud text from biographies and other primary sources. As a whole class, students will create a chart to list the defining characteristics of life during pre-Revolutionary War time. Students will write a journal entry to compare their own life with the life of children who lived in the pre-Revolutionary War time.  

· On Day 4 the teacher will ask students to work in small cooperative groups to read biographies and other primary sources about what life was like for a 12 year-old boy or girl during the Revolutionary War. The small groups will generate a list of five characteristics that they will then share with the whole class. The whole class will create a chart that lists the defining characteristics of life during Revolutionary War time. Then students will use the class-generated charts to individually complete a Venn diagram comparing the defining characteristics of life during pre-Revolutionary War times and Revolutionary War times.

· On Day 5 students will work in small cooperative groups. Each group will choose one change in life between pre-Revolutionary War time and Revolutionary War time. Then the group will use primary resources, the textbook, the Internet, and other resources to draw conclusions about what led to this particular change. The groups will then present these causes to the whole class. Then students will individually write an essay that explains three causes of lifestyle changes for a 12 year-old boy or girl between pre-Revolutionary and Revolutionary War times.

Student Activities 

· Students will listen to excerpts from biographies and other primary sources. They will participate in class discussions and help to create a chart listing defining characteristics of life during the pre-Revolutionary War times. Students will individually complete a written journal.

· Students will work in small cooperative groups to create a chart listing defining characteristics of life during Revolutionary War times. Then students will work as a whole class to generate a complete list of characteristics. Students will individually complete a Venn diagram comparing the two lists of characteristics.

· Students will work in groups to identify the causes of one change in lifestyle between the pre-Revolutionary War time and Revolutionary War time. The cooperative groups will present to the whole class. Students will individually write an essay that demonstrates their understanding of what aspects of life changed between pre-Revolutionary and Revolutionary times.

Progress Monitoring
· To monitor student progress, the teacher will use class discussions, written reflections, cooperative group work, and presentations.

· Students will receive written and oral feedback, peer review, and feedback on group work, as well as individual conferencing with the teacher when needed.

3.
Student Description

Julie is an 11 year-old girl in the fifth grade. She has difficulty focusing, which has an impact on her ability to complete course work and classroom activities. In the first grade, Julie was diagnosed with attention-deficit/hyperactivity disorder by her family physician. She receives prescribed medication three times per day for ADHD.  During first grade, an Individualized Education Plan was developed to meet Julie’s needs. Since then, Julie has been receiving special education support primarily in the regular education classroom. She is included and participates in all general education curriculum. The special education teacher provides two hours of in-class support. She is able to independently read text at grade level. She struggles with both written and oral communication skills and is currently performing at a second-grade level. She often tries to dominate whole-class discussions and group learning situations. On the playground, she attempts to dominate games, and she struggles with organization. Her peers are often frustrated by her behavior.  

B
 Questions for Case Study 4
	1.a.
	Identify one instructional strategy or student activity from the outline of plans that could be challenging for the student, considering the description of the student’s learning disability.  
	

	1.b.
	Explain why the strategy or activity you chose could be challenging for the student, based on specific aspects of the student description.
	

	1.c.
	Describe how you would adapt the strategy or activity you identified to meet the needs of the student.
	

	1.d.
	Explain how your adaptation would be effective for the student in making progress toward achieving the learning goal(s) of this unit.
	

	2.a.
	Identify one additional instructional strategy or student activity from the outline of plans that could be challenging for the student, considering the student’s other learning needs.  
	

	2.b.
	Explain why the strategy or activity you chose could be challenging for the student, based on specific aspects of the student description.
	

	2.c.
	Describe how you would adapt the strategy or activity you identified to meet the needs of the student.
	

	2.d.
	Explain how your adaptation would be effective for the student in making progress toward achieving the learning goal(s) of this unit.
	

	3.a.
	What progress monitoring assessment would you choose to obtain evidence of the student’s progress toward a learning goal(s)?   
	

	3.b.
	Give a rationale for your choice of assessment.  Use your knowledge of academic content in this unit and this student’s learning needs in your rationale.
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